ENGLISH AS A SECOND LANGUAGE (ESL)
BILINGUAL EDUCATION

AND
WORLD LANGUAGES
Augusto Gomes, Administrator Jennifer Wolke, Administrative Assistant

“Danbury Grows in Many Languages”

SRBI and English Language Learners (ELLs)

Scientific Research Based Intervention (SRBI) has the potential to affect change for English
Language Learners (ELLs) by requiring the use of research-based practices based on individ-

ual children's specific needs. Al | ELLSs,
ate instruction no matter the educational setting. In other words, instruction and interventions
must consider a student’'s cultural Dbackg

ficiency, in both English and the native language, in order for instruction to be appropriate.
All educators must be knowledgeable in:
e second language acquisition principles;
e culturally responsive pedagogy;

o differentiating cultural and linguistic differences from disabilities.

Tier 1:

Achievement is both at a | ower | evel
levels of language proficiency, acculturation, and educational background)
and occurs at a substantially slower rate.

e Classroom Teachers mu st take into cons
when planning instruction and assessment;

e When an ELL becomes a concern the instructional program itself must be examined to
determine the match between the demand
level of English proficiency;

e It is important to examine the achieve
language proficiencies, culture, and experiential background;

e I f several true peers” are struggling,
optimal for that group of students;

e If, after providing instructional modifications that could include reteaching, small
groupings, or instruction in the studer
it may be recommended that the student receive Tier 2 support.

Guiding questions:

e Is scientifically-based instruction in place for the target student and consideration given
to his/her cultural, linguistic, socioeconomic and experiential background?

e I's instruction targeted to the student’
ined within the context (i.e., language of instruction, acculturation)?

e s English proficiency monitored regularly?

e Have specific Tier 1 interventions that are culturally, linguistically and experientially
appropriate been developed?
(continued next page)
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Scientific Research Based Intervention and English Language Learners

(continued from page 1)

Instruction/Intervention:

e High but reasonable instructional expectations that provide ongoing instructional support to ensure that these expecta-
tions are met;

e Progress monitoring compares ELL's to other
the English-only group;

e When ELL’ s demonst r devebtarget skills irardading, prdvideeesearch-basedjinstimation;

true

e Consider students accents and pronunciations when
when words are mispronounced. Do not penalize students for dialect features;

e Consider that students may be acquiring word meaning while acquiring word reading and, thus, oral reading fluency
may proceed at an expected rate early (while students are focusing on word reading) and then proceed at a lower than
expected rate later when students are focusing more on word meaning;

e Do not wait for English oral language to meet grade-level expectations before providing reading instruction. Provide
instruction in early reading while also providing support for English oral language development;

e Promote language and vocabulary instruction throughout the day;

e ELL"s are to be provided ongoing and appropriate in
must be integrated into core instruction across subject areas;

e Scaffold language and opportunities to respond;
e Provide opportunities for peer learning, including peer pairing and small group instruction;
e Explicit and linguistically appropriate instruction is fundamental (attention given to language forms and functions);

e Strategies appropriate for instructing ELL’s such
“Language Experience Approach” (LEA), and dial ogue

e Instruction includes language activities and explicit instruction in phonological awareness, vocabulary development,
and comprehension strategies;

e Instruction in the native language (L1) is provided.

Tier 2:

Achi evement continues both at a | ower | ev e
occurs at a substantially slower rate.

e Interventions, rather than just instructional adjustments to the general curriculum, are
provided;

e Interventions are often delivered in a small group setting and may be provided by a specialist or by the classroom
teacher;

e Interventions are supplemental to the general education curriculum;

e ELL'"s receive a “double dose” of instruction target
screening;

e Instructional interventions should be both linguistically and culturally appropriate;

e ELL"s who make the expected gains may cycle back to
gress;

e An ELL who fails to reach indentified instructional target is a candidate to move to Tier 3.
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Scientific Research Based Intervention and English Language Learners

Guiding questions:

Has the student’'s progress been compared to his or
Does the student’'s |l earning rate appear to be | ower
Is the student responding to intervention?

Is scientifically-based instruction in place for the target student and consideration given to his/her cultural, linguistic,
socioeconomic and experiential background?

Instruction/Intervention:

Provide intensive reading interventions to ELL’s del
as 1™ grade, as well as for mature readers with reading difficulties;

Interventions are sufficiently intense by retaining small groups of 3-6 students who are provided intervention for a
minimum of 30 minutes each day;

When ELL's receiving instruction in English demonst
not wait for English oral language to improve before providing interventions. Use appropriate practices for building
oracy skills and vocabulary development as well as reading skills;

If the student does not respond to Tier 2 interventions consider referring to Tier 3.

Tier 3:

Achievement continues both at a lower level than like-peers, occurs at a slower rate, and the student
needs individualized instruction in order to learn.

Interventions are more intensive and may be delivered individually or in small groups;

ELL'"s would be provided intensive and individual i nt
cial education eligibility.

Guiding questions:

How many rounds of Tier 2 instruction has the student had?

Is there evidence of progress from previous interventions?

Does the studentpddarfd’™ri f rtohme |fi &klel dwirrugge ways:
— Level of performance

— Learning slope

I f additional assessments are used, are the instr ume
Are test results interpreted in a manner that consi
their level of acculturation?

Do assessments include information in the student’s
Has the student received continuous instruction (i.€

Instruction/Intervention:

ELL s who are significantly behind in reading requil
ately (as early as 1st grade) and continue until the student is able to adequately benefit from reading instruction pro-

vided within the core classroom instruction;

(continued )
- _______________________________________________________________________________________________________|
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Scientific Research Based Intervention and English Language Learners

(continued from page 3)

e Tier 3 instruction may need to last for a significant period of time when students are making minimal progress; adjust-
ments to instruction may need to be made, with consideration given to contextual factors (e.g., family, personal, and
classroom variables) that may need to be addressed as necessary;

e A team approach to problem solving may be very useful in interpreting factors that influence progress and provide sug-
gestions for designing instruction;

e Students who have been provided research based reading interventions that are typically associated with improved out-
comes may not demonstrate significant gains and may require highly individualized reading instruction that considers
factors such as attention, language and vocabulary development, and behavior problems;

e A team approach to problem solving that considers many of these factors may facilitate the development of an appro-
priate instructional plan;

e Standardized cognitive and academic assessment should be conducted at this tier to identify processing profile;
e If cognitive assessment is conducted, native language assessment should be included;

e Any standardized test data must be interpreted with
tion.

IST

Language Learning in the 217" Century

Communicate in Languages Other than English

For American students, the ability to function competently in at least one language other than English will become increasingly im-
portant in the rapidly shrinking, interdependent world of the twenty-first century. Many individuals in the business and economic
communities have been calling upon the educational system to prepare students with foreign language competence. At the same
time, they have warned us that being able to talk about the language, to describe its grammar, and to conjugate verbs will not be
enough. In the twenty-first century, students must be able to speak, to read, and to comprehend both spoken and written language.
They must be able to participate appropriately in face-to-face interaction with members of other societies, and they must also be able
to interpret the concepts, ideas, and opinions expressed by members of these societies through their media and their literatures.

They learn by doing, by trying out language, and by modifying it to serve communicative needs.

In order to communicate successfully in another language, students must:

1. Develop facility with the language, familiarity with the cultures that use these languages, and an awareness of how language and
culture interact in societies;

2. Apply this knowledge as they express and interpret events and ideas in a second language and reflect upon observations from
other cultures.

To meet high communicative standards, learners must have ample opportunities to experience the second language as it is spoken
and written in the target cultures. Meaningful language from real contexts becomes the basis for subsequent development of expres-
sive skills. While language skills and cultural competencies can be developed within a wide range of content areas, it is essential that
learners be surrounded with interesting and age-appropriate materials as a basis for acquisition of a new language system in its cul-
tural contexts. People who grow up in different cultures acquire their first language in a particular cultural context, they must learn
comparable cultural constructs and behaviors to communicate effectively in newly acquired languages.

In addition to the study of the language system and cultures, students must develop competencies using strategies that enhance the
effectiveness of their communication and that compensate for linguistic and cultural inadequacies when they occur. Their second
language classroom should provide a safe place in which to experiment with linguistic and cultural challenges. The second language
learning enterprise is likewise facilitated when learners consciously develop effective strategies for reading and listening, for speak-
ing and writing, for observing and analyzing cultures.

One of the most important goals of second language study is the development of communicative competence in languages other than
English. When individuals have developed communicative competence in a language, they are able to convey and receive messages
of many different types successfully. These individuals use language to participate in everyday social interactions and to establish
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Language Learning in the 215" Century

relationships with others. They converse, argue, criticize, request, convince, and explain effectively, taking into account the age,
background, education, and familiarity of the individuals with whom they are engaged in conversation. They also use the language to
obtain information from written texts and media and to interpret that information given by the style, context, and purpose of the com-
munication. In essence, a communicatively competent individual combines knowledge of the language system with knowledge of
cultural conventions, norms of politeness, discourse conventions, and the like, in order to transmit and receive meaningful messages
successfully.

How Students Develop Communicative Competence in Another Language

As opposed to long-held beliefs, we now know that students do not acquire communicative competence by learning the elements of
the language system first. It is not the case that learners learn best by memorizing vocabulary items in isolation and by producing
limited simple sentences. We now know that even those students who learn grammar well and are able to pass tests on nouns, verb
conjugations, tense usage, and the like may be quite unable to understand language when it is spoken to them outside the classroom.
The study of the Language system itself, while useful for some students, does not automatically result in the development of the abil-
ity to process language in real situations and in the ability to respond meaningfully in appropriate ways.

Indeed, an earlier emphases on the learning of the language system to the exclusion of meaningful interactive activities in the class-
room has |l ed to frustration and dissatisfaction foreyamtuder
of foreign language and obtained high grades on grammar examinations, they are unable to speak the language at all. This same em-

phasis has led to criticism of the foreign language teaching profession by a number of individuals who have argued that languages

are badly taught in this country and that language study to date has resulted in few people who can transact business in the languages

studied.

The Importance of Communication Strategies in
the Development of Communicative Competence

We now know that learners learn a language best when they are provided opportunities to use the target language to communicate in
a wide range of activities. The more learners use the target language in meaningful situations, the more rapidly they achieve compe-
tency. Active use of language in meaningful situations, the more rapidly they achieve competency. Active use of language is central
to the learning process; therefore, learners must be involved in generating utterances for themselves. They learn by doing, by trying
out language, and by modifying it to serve communicative needs. Regardless of their stage of language acquisition, learners require
strategies that allow them to compensate for language which they have not yet mastered. When breakdowns in communication occur,
learners can call on these strategies in order to:

e  Gain access to further relevant and comprehensible communicative information;
e Learn by experimenting;

e Learn from mistakes and try again;

e Practice and subsequently use various communication skills;

e Communicate with a wide variety of audiences;

e  Learn how to compensate for shortcomings in communicating effectively; and

e Become confident and successful in second language use.

We now know also that “good | earners” adopt an i mmense vVva
and experiences, with deliberate learning through practice, and with developing a conscious awareness and control. These strategies
include requesting clarification, monitoring their octwa anc

and deductive reasoning, practicing sounds and structures sub vocally or aloud, and using nonverbal communication strategies.

Source: “Standards for Foreign Language Learning in the 2
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REGISTRATIONS AT THE ESL RECEPTION CENTER

The staff at the ESL Reception Center, at Osborne, has been busy registering, testing, and satisfying the requests for
interpreters and translators. Provided here is a breakdown of students registered by the ESL Reception Center during the
months of January through February. 41 Students were registered in January, 5 were transfers/changes of address. The
remaining 36 students were tested, evaluated, the families were interviewed and recommendations for placement were
made. 51 Students were registered in February, 7 were transfers/changes of address. The remaining 44 students were
tested, evaluated, the families were interviewed and recommendations for placement were made.

SCHOOL GRADE / PROGRAM TOTAL
K 1 2 3 4 5 6 7 8
ESL/BIL ESL/BIL | ESL/BIL | ESL/BIL ESL/BIL | ESL/BIL | ESL/BIL | ESL/BIL | ESL/BIL ESL/BIL
EAS 9 0 1 0 2 0 0 0 0 12
GPS 4 0 0 0 0 0 0 0 0 4
HAS 3 1 1 3 0 0 0 0 0 8
KSP 5 0 0 0 0 0 0 0 0 5
KSI 0 0 0 0 0 0 0 0 0 0
MSS 2 1 0 0 0 0 0 0 0 3
MRP 0 0 0 0 0 0 0 0 0 0
MRI 0 0 0 1 0 0 0 0 0 1
PAS 6 0 1 2 0 0 0 0 0 9
PEM 2 0 0 1 1 0 0 0 0 4
SHR 2 0 0 0 0 0 0 0 0 >
SSS 6 1 2 0 0 1 0 0 0 10
SRS 6 1 0 0 0 0 0 0 0 7
BVMS 0 0 0 0 0 0 1 0 0 1
RPMS 0 0 0 0 0 0 3 6 3 12
TOTAL 45 4 5 7 3 1 4 6 3 78
SCHOOL GRADE / PROGRAM TOTAL
DHS 9 10 11 12
ESL / BIL ESL / BIL ESL/ BIL ESL/ BIL ESL / BIL
9 1 1 3 14

BREAKDOWN BY COUNTRY OF BIRTH OF STUDENT:

Brazil 15 Ecuador 13 Puerto Rico 3
Canada 1 Guatemala Russia 2
China 1 India 2 USA 45
Dominican .
Republic 7 Pakistan 2
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REQUESTS FOR INTERPRETERS

There were 102 requests for interpreters in January: 85 Spanish; 17 Portuguese
There were 124 requests for interpreters in February: 84 Spanish; 40 Portuguese

Ellsworth Avenue 29 Shelter Rock

Great Plain 8 South Street

Hayestown Avenue 27 Stadley Rough 16
King Street Intermediate 3 Broadview 28
King Street Primary 9 Rogers Park 25
Mill Ridge Intermediate 9 Danbury High School 14
Mill Ridge Primary 3 AIS Magnet 1
Morris Street 11 Beaver Brook Center 0
Park Avenue 4 Endeavor 1
Pembroke School 10 Other (home visit) 6

The number of documents translated at the ESL Reception Center in January was 14 Portuguese and 10 Spanish.
The number of documents translated at the ESL Reception Center in February was 12 Portuguese and 8 Spanish.
There were no requests for Unicom Portable Interpreter Headset Systems in January, but 1 request in February.

GEM OF THE DAY

A dog approached a mother cat with her kittens.

The cat barked several times, and the dog ran away.

Turning to her kittens, the cat said,

ANow do you see how important
to know a second ,,cha'ﬁ’g‘uage?(‘)
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